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CHAPTER I 
THE PROBLEM AND SUMMARY OF PREVIOUS RESEARCH 


Statement of the Problem 

The purpose of this study is to evaluate the relative 
effectiveness of the topic assignment and the situation 
assignment in fifth and sixth grade composition. 

Composition assignments in the elementary grades have 
consisted largely of single topics or of short lists of 
topics from which to choose. In recent years, however, 
there has been a tendency to feel that children respond 
better when stimulated by a definite situation--real or 
imaginary--which requires a written response. 

McKee? says, "....the schools should set up situations 
and activities quite similar to those met by children out- 
Side of school in order to confront them with stimuli that 
encourage the normal use of language. Such language demand- 
ing activities can go far in making the program in composi- 
tion more functional." 

According to Ricteins "It is the duty of the teacher 

lPaul McKee, Language in the Elementary School (New 
eae Nader esue Mtr ties Corben, 1934), p- 128. 

“Maxwell F. Littwin, "An Experimental Investigation of 


the Effect of the Method of Presentation upon the Imaginative 
Quality of Descriptive Writing among Elementary School Pu- 


pils," The Journal of Experimental Education (September, 
1935), 4:48. 
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to create for pupils situations and help them to experiences 
from which imaginative expression may flow." 


This study will present data in an attempt to answer 


the following questions concerning the relative merits of 


the topic assignment and the situation assignment: 


1. Which assignment--the topic or the situation--will 


produce the greater fluency? 


2. Which assignment--the topic or the situation--will 


produce the greater word enrichment? 


5. Which assignment--the topic or the situation--will 


produce the greater number of ideas? 


The data will be analyzed to answer the above questions 


in relation to the following aspects: 


1. The 


The 
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3. The 
4. The 
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. The 


performance 
performance 
performance 
performance 


performance 


of all 
of the 
of the 
of the 


of the 


the children. 

sixth grade children only. 
fifth grade children only. 
boys only. 


girls only. 
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Summary of Previous Research 

e ] Background.-- "For some time traditional notions regard- 
ing the aims and purposes of composition teaching have been 
coming in for persistent attack. Attention is being gradu- 
ally diverted from the composition product, from the number 
and variety of formal and mechanical errors made by pupils 

to the character of the observation, imagination, and re- 
flection shown by them." This change in emphasis of which 
Littwin? Speaks, has resulted in the making of several 
critical studies of composition assignments. 

Until fairly recently assignments in composition were 
not based upon those situations which in life call for writ- 
ten responses. Pupils were often asked to write on dull, 
vague, and abstract topics about which they neither knew 

2 
nor cared. Meadows, in 1928, concluded, 

Probably in no way did the teaching of composi- 
tion in the early history of our normal schools vary 
so much from the teaching of that subject in the 
present teachers colleges as in the assignment of 
theme subjects. The following lists, taken some- 
what at random from early textbooks, should be suf- 
ficient proof of this statement. 

Practically all the subjects are abstract as 


opposed to the more concrete and practical subjects 
of today. 


> lpittwin, Op. Cit., p. 44. 


2 

Leon R. Meadows, A Study of the Teaching of English 
Composition in Teachers Colleges in the United States, Con- 
tributions to Education, No. $11 (New York: Teachers College, | 


Columbia University, 1928), p. 12. 
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Submission to Teachers Resignation under Affliction 
Diversions The Evils of Pride 
Time Politeness and Good Breeding 
Modesty A Pleasing Disposition 
Flattery History and Biography Compared 
History Novels 
Dress Contemplation 
Parental Affection Generosity 
Good Manners. Politeness and Religion 
A Good Character The Art of Pleasing 
Anger 


Gradually the importance of interest as a motivating 
force in learning came into prominence. Dewey? sata: \8is 
we can secure interest ina given set of facts or ideas, we 
may be perfectly sure that the pupil will direct his energies 
toward mastering them." 

Leaders in the language field recognized the impetus 
which interest gave to writing. As early as 1917, Glentidan 
felt that children preferred to write on the subjects about 
which they knew the most. 

Driggs,” in 1920, said, “Language lessons to have a 
challenging appeal for the youthful learner, must come within 
the circle of his interests. They must afford him opportuni- 
ty to discuss living issues, to relate his worthwhile ex- 
periences, to express his natural thoughts and feelings. 


The themes for compositions must come within the compass of 


1 John Dewey, Interest and Effort in Education (Boston: 


Houghton Mifflin Company, 1913), p. l. 
“Bernard M. Sheridan, Speaking and Writing English 
(New York: Benjamin H. Sanborn Company, 1917), p. 9. 


SHoward R. Driggs, Our Living Language (Chicago: Uni- 
versity Publishing Company, 1920), p. 69. 
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his own youthful world." 


MeKee* claims that " 


----the teacher must arrange con- 
ditions so that the pupil talks or writes about only those 
things which he has experienced. Attempts to teach language 
by requiring or even encouraging the pupil to express ideas 
he does not have should be eliminated." He believes also 
that "It is probably safe to say that there can be no develop- 
ment of ability in written language, whenever the child writes 
on any unfamiliar topic." 

Studies of children's interests.-- As teachers have be- 
come more concerned with the content of compositions, studies 
have been made to determine what topics and situations are 
most interesting to pupils at different grade levels. 

Very little has been done at the elementary school level 
to develop composition topics objectively. However, if it 
can be assumed that children like to write on the same sub- 
jects about which they enjoy talking, Zyve's® investigation 
may prove helpful. She made a study of the subjects which 
were most successful in arousing spontaneous oral expression 
among third grade children. The topics which elicited the 
greatest amount of response were: home play, school work, 


animals, and trips. 


lilcKee , op. cit., p. 70. 
“Iphds, "pe S21. 


“Claire Zyve, "Conversation among Children," Teachers 
College Record (October, 1927), 29:46-61. 
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In an effort to discover the subjects on which junior 
high school pupils prefer to write, Smith? classified the 
compositions of 10,000 pupils in thirty junior high schools. 


The pupils chose their own topics, which were grouped under 


five interest headings. Following is a list of these interest 


classifications in the order of their importance, judged by 


the number of compositions written in each area: (1) per- 
sonal experience, (2) imagination, (3) how to do or make 


things, (4) current events or community problems, (5) school 


expeditions and community enterprises. 
In the same study teachers of grades seven, eight, and 
nine were asked to list five topics which they had used suc- 


cessfully in composition teaching. The findings of the 


teacher survey were consistent with those of the pupil sur- 


vey, indicating that children are more likely to write suc- 


cessfully when assigned topics of interest to them. 


Smith® warned, however, that real danger can result 


from dogmatic reliance upon interest questionnaires, since 
no one type of topic is equally appealing to all pupils. 


¥) 
Laidley's technique of discovering composition in- 


terests was based upon an examination of at least one issue 
lDora V. Smith, "The Danger of Dogma Concerning Compo- 
) sition Content," English Journal (June, 1926), 15:414-425. 
2 ipbdies—p 1-447 


Swany F, Laidley, "Composition Interests of Junior High 
School Pupils," English Journal (March, 1925), 14:201-209. 
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of forty-six junior high school magazines, published in 
various sections of the country. She classified each article 
under an interest heading, judging the relative importance of 
each interest by the frequency with which articles on it 
occurred. Her list of interests in the order of their 
importance follows: (1) general news (assemblies, lectures, 
musicales, plays, school parties, honor records, and contests), 
(2) verse, (3) jokes and personals, (4) club news, (5) sto- 
ries (most were concerned with everyday life; a smaller num- 
ber, with the fanciful and the historical), (6) the morali- 
ties, and (7) informational essays. 

One of the most extensive studies in the field of com- 
position interests was made by Coleman? in, 1951... --Erem,.a 
study of the research done in other fields of pupil interests, 
he prepared thirty-six categories of interests. 

In his attempt to learn the topics on which pupils pre- 
fer to write Coleman used two methods. 

1. Each pupil wrote a composition on a topic of his 

own choosing. 
2. Once a week for three weeks, each pupil wrote a 
composition, using a title selected from a list 


presented to him. These lists had thirty-six titles, 


paralleling his thirty-six categories of interests. 


13. H. Coleman, Written Composition Interests of Junior | 


and Senior age School Pupils, Contributions to Education, 
ew York: Teachers College, Columbia University, 
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Both parts of the study were tabulated by grouping the 
titles used under the prepared interest categories. In part 
one, an additional classification was made for any title 
which did not fit into one of the thirty-six categories of 
interests. 

Coleman* concluded that the following interests are 


common to both boys and girls of all secondary-school grades: 


Travel Sympathy 

Adventure Animals 

Outdoor Activities Home Life 

Ethics Pupil Employment 

Athletics and Sports Leisure Activities 

Personal Experience Current Events 

Literature Famous People 

Humorous Anecdotes Getting Rich 
Vocations 


The findings of these investigations have furnished 
teachers with objective evidence of pupil interests. The 
studies clearly indicate, however, that although there are 
interests common to given groups, there is no complete dnven| 
ment of likes and dislikes for any one subject. Variations 
exist between the sexes, within a sex, and among the dif- 
ferent age groups within a grade. Therefore, in order to 
insure that a pupil writes on a topic within his own experi- 
ence and interest, it is recommended that he be given a wide 
selection of topics from which to choose. The list of 
topics presented should be checked against some list of 


interests, known to be common to pupils at the particular 


lipid., p. 86. 
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grade level. Furthermore, it is recommended that a pupil 
who fails to find on the list a topic which appeals to him, 
be allowed to write on one of his own choosing. Possibly 
he has a current interest on which he would like to express 
bteweit 

The topic versus the situation assignment.-- The deter- 
mining of interests common to pupils at different grade levels 
is but one step toward the improvement of composition teach- 
ing. Some educators feel that bare topics, even when based 
upon well-known interests, do not provide the necessary 


stimulation of ideas. "Problems or incidents in real life," 


claimed Whenolaon, © "will not present themselves as cate- 

gorically labelled entities, as suggested by the titles of | 

topic assignments." 
Seely” said, 


It is probably not too much to affirm that 
written composition has been employed more normally 
in other school work than it has in the English 
classes. Its purposes, materials, and forms have 
had clearer and more naturally interrelated and 
motivated uses elsewhere than in the very classes 
supposed to clarify and give them useful meaning. 
The boy has undoubtedly “written up" his experiments 


ltpid., p. 85. 


“George Nicholson, "An Experimental Evaluation of the 
Results Obtained by Two Types of Composition Assignments," 
Unpublished Master's Thesis (Boston: Boston University School 
of Education, 1959), p. 27. 


“Howard F. Seely, On Teaching English (New York: American 
Book Company, 1933), p. 243. 
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in science, his readings in history, his excursions 
in the fine and industrial arts, and his language 
translations with a keener eye to requirements and 
proprieties than that with which he has prepared his 
various "themes" in composition. This has occurred 
not because of his composition training in English, 
but largely in spite of it. The situation has been 
more lifelike in these other types of work than in 
formal composition activities. Uses, needs, materi- 
als, and purposes have exerted their influences just 
as they Go in life: 


Dissatisfaction with the topic assignment has led to 


serious consideration of the situation assignment, which 


Nicholson? has defined as follows: "The situation assignment 


is given by presenting to the pupils the pertinent facts of 


an incident or a problem, a condition drawn from reality or 


from imagination--in short, any set of circumstances, factual 


or fanciful, which may be covered by the term 'situation.'" 


If teaching is to prepare for life, it seems reasonable 


that a pupil's writing should be stimulated by those situa- 
tions or problems which both now and in future years, will 


demand written responses of him. "One school of thought,” 


2 
Haskell wrote, "has maintained that a child should not write 


until he feels a real need for doing so....This group has 
held that the need itself would prowide sufficient impetus 


for the learner to acquire the necessary skills. But most 


1Nicholson, op.veat., p.' T 
2 Jean Haskell, “Improving Written English thru Group 


Composition," The National Elementary Principal, Twentieth 
Yearbook (July, 1941), 20:543-344. 
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teachers have found it difficult, if not impossible, to 


discover or provide enough real-life experiences so that 


the child can master the skills of writing and spelling 
through such experiences alone." 

To supplement the real-life experiences which furnish 
the child with a need to write, the teacher may present to 
the pupils incidents of imaginative happenings similar to 


those which in actual life call for written responses. The 


Situation assignment, like the topic assignment, can be 
based upon those interests known to be common to pupils of 

a specified group. The further recommendation has been made 
that pupils be given a choice of situation assignments. 

Only through research can the relative merits of the 
topic assignment and the situation assignment be determined. 
Two studies have already been made in an effort to evaluate 
the relative effectiveness of these two types of assignments. 

Ene 1959, Nicholson® made a study to evaluate the rela- 
tive effectiveness of topic and situation assignmeyts in 
tenth grade composition. He prepared two topic assignments 
and two situation assignments. Each pupil wrote two composi- 


tions, one from a topic assignment, and one from a situation 


lMartin W. Donovan, "An Experimental Evaluation of the 
Relative Effectiveness of Two Methods of Composition Assign- 
ments in Stimulating Ideas," Unpublished Master's Thesis 
(Boston: Boston University School of Education, 1947), 
Ba Re 


“Nicholson, op. cit., 50 pp. 
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12 
assignment. The author concluded that in every aspect of 
the study analyzed, the situation assignment produced a 
greater number of words and a greater number of ideas than 
the topic assignment did. 

Nicholson" a” findings, however, are perhaps not so sig- 
nificant as they appear to be, since his topic assignments 
did not parallel his situation assignments. As the pupils, 
therefore, wrote on different subjects, it is difficult to 
say whether the variation in response, which he found,was 
dependent upon type of assignment or upon subject. 

To verify Nicholson's findings, Donovan,” in 1947, made 
a study to evaluate the relative effectiveness of the topic 
assignment and the situation assignment in stimulating ideas 
in ninth grade composition. He too prepared two topic and 
two situation assignments. Each pupil wrote one composition 
from a topic assignment and one composition from a situation 
assignment. Since Donovan's topic assignments were parallel 
to his situation assignments, every pupil wrote on the same 
two subjects. 

Donovan” concluded, "The situation assignment proved 


itself to be superior to the topic assignment for a majority 


lipid., pp. 24-25. 


“Donovan, op. cit., 48 pp. 
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and six to learn children's preferences in types of assignments. 


| Boston University School of Education, 1943), p. 25. 


of Assignments," Unpublished Master's Thesis (Boston: Boston 
| University School of Education, 1945), 105 pp. 


ay 
of the pupils measured against themselves in drawing forth a 
greater response in ideas." 

The findings of Donovan's* study, however, were not so 
significant as those of Nicholson's* study- This may or may 
not have been because of the fact that Donovan's topic assign- 
ments and situations assignments, unlike Nicholson's, were 
parallel or based upon the same two subjects. 

The need for further research to improve interest in 
written composition.--Studies have been made to determine 
children's preferences for various types of assignments. 
Lyons,° in 1943, made a study of 300 sixth grade children's 
preferences for different types of reading assignments. The 
order of preference for the assignments evaluated was: 

(1) excursions, (2) no activity, (3) construction, (4) enter- 
taining, (5) talking, and (6) writing. 

In 1945, Stewart? conducted a study in grades four, five, 


Her findings showed that talking and writing were the most 


lipid., 48 pp. 
“Nicholson, op. cit., 50 ppe 


“catherine Lyons, “An Evaluation of the Relative Appeal 
of Reading Assignments," Unpublished Master's Thesis (Boston: 
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distasteful of the assignments tested. 

The results of these studies strongly indicate that much 
needs to be done to improve interest in writing. Some of the | 
present lack of interest in written composition has been 
attributed to the fact that pupils have been asked to write on | 
topics about which they had nothing to saye | 

Ht tehowk wrote, "One must have something to say before 
he can say it; subject matter outranks expression." 

indereca voiced the same idea when she said, "The person | 
who would express his thoughts must have thoughts to express... 
ideas develop with impressions." 

Nicholson” felt that the necessary ideas could be stimu- | 
lated through the use of the situation assignment. He wrote, | 
"Presentation of the situation gives the pupil definite ideas 
from which he makes his start in expression whereas the topic | 
assignment may leave him floundering while seeking a point of | 
departure." 

Purpose of present study.--From this summary of research 
it is evident that the situation assignment has been recognized 
as a possible improvement over the more firmly entrenched topic 


assignment. The purpose of the present study will be to 


lairred Me Hitchock, Bread Loaf Talks on Teachin 
Composition (New York: Henry Holt and Company, 1927), p. 4. 
“Mary F. Anderson, "On Carrying Water in Sieves," 


English Journal (June, 1931), 20:474. 
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| present data in an attempt to answer the following questions 


concerning the relative effectiveness of the topic assignment 
2) | and the situation assignment in fifth and sixth grade com- 
position: | 
1. Which type of assignment will produce greater fluency? 
2- Which type of assignment will produce greater word 
enrichment? 


Se Which type of assignment will produce more ideas? 
} 
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| tion assignment in fifth and sixth grade composition. 


assignments. 


CHAPTER II 
CONSTRUCTION OF MATERIALS 


Purpose.e--The purpose of this study was to evaluate the 


relative effectiveness of the topic assignment and the situa- 


Three criteria were used to judge the two types of 


I. Which assignment--the topic or the situation-- 
produced the greater number of words? 

II. Which assignment--the topic or the situation-- 
produced the greater word enrichment? 

III. Which assignment--the topic or the situation-- 


produced the greater number of ideas? 


to give the children a choice of topic assignments, a question- 


Selection of topics used.--Since it appeared desirable 


“naire was prepared. In selecting the topics for the question- 
\| 

naire it seemed important to include a wide range of interests 
within the experience of all the children. 


twenty-five classifications of composition interests were 


1 
John He Coleman, Written Composition Interests of Junior 


and Senior High School Pupils (New York: Bureau of Publica- 
‘tions, Teachers College, ecTambi a University, 1931), pp. 89-98. 
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selected at random from Coleman's list of thirty-six categories 
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6: 


16. 
2s 
18. 
19. 
20. 
Fp a 
22 < 
25. 
24. 
20. 


Vocations 
Adventure 
Animals 
Athletics 

Civics 
Contemporary Famous People 
Getting Rich 
Health 

Home Life 

Humor 

Indefinite Title 
Literature 

Music 

Outdoor Activity 
Personal Experience 
Pupil Employment 
School 

Social Problems 
Travel 

Winning Prizes 
Ethics 

Handwork 


Children 
People 


Science 
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It was then necessary to find a topic to parallel each 


of the classifications chosen. 


the final list of topics was completed. 


Many textbooks, courses of 


study, and teachers of composition were consulted before 


Following is a classified list of the topics included 


in the questionnaire. 


1. 
Be 
oo 


4. 


om 


6ie 


What I Want to Be 
Caught in a Storm 
Animals Need Care 


Why Every Boy and Girl Should 
Learn to Swim 


The Value of Playgrounds 


The President of the United States 


If I Were Rich 

How to Prevent Colds 

Leaving a Note for Mother 

The Funniest Story I've Ever Heard 
Monkey Business! 
A Wonderful Book 
My Favorite Song and Why I Like It 
Fun at the Beach 


Waiting for the Mail 


How to Earn Money 


What I Like about the School 


Vocations 
Adventure 
Animals 


Athletics 


Civics 


Contemporary 
Famous People 


Getting Rich 
Health 

Home Life 

Humor 

Indefinite Title 
Literature 

Music 

Outdoor Activity 


Personal Experi- 
ence 


Pupil Employment 


School 


Bh 


+ ee te bang 10% Oke f bE ox . 
A ‘ ; 
to eset woo stood dues ua et ao i a ten te 
| 4 


. 

i ee i : 
evotid bed Liren00: etew HO aeRO eo Yo a enodos vet + Se 
ee 

‘ . - 


beto Lume ‘pew eotgot to es rae, 


Debi font eolgot afd to dete hatter ‘elo 8 ef de WES 
’ .etFaruro ts sep 

-_s 
. ahd xi, 
en ot Siew t+ 


immote 2 tt trinie0 


= : e “ ¢ . - > 
F GLa DOTA ete’ Deet elamtah.G) ' 

aa ' és & ob - - Al err 4 > - bd -) ~ ary a 

eoite | VENOCG L9it Se yo yievil. yHW a) 
_ Tt _ ad 
miwe ot oreo 
i) 
h Wit ehbavorwmypesrd 20 @uteV elf 
. ¥ a 
eetata tint > to Saehleecd 
o * 4 
<5 aol Lieto dol exe) i 

a R e Ov + ret. Gd : 
’ : eiivok Ot edo 2 aclive 
; va ey! Of8 deatodre « 
1 r ; ‘ 

: ~2806 G1 YON 
j 
4 ‘ 
b 7 ~o« <4 : bay t Cortci 4 
a 

, TO tien 


: 

7 

j 

: 

oods. footo®  _—s arid Sods ovie | teiw 
be 

7 


19 


18. Why We Give to the Conmunity Fund Social Problems 


19. A Trip I'd Like to Take Travel 

20. Winning a Prize Winning Prizes 
21. It Pays to Be Honest Ethics 

22. Making a Snow Man Handwork 

235. When I Was Very Young Children 

24. My Neighbors People 

25. Weather Forecasting Science 


To neutralize the effect which its position on the list 


might have upon a topic, the list of topics was prepared in 
four different sequences. These lists may be found in the 
Appendix. 

Before the lists were distributed, they were arranged 
in rotation so that five papers had to be passed out before 
one was duplicated. 

The lists were then presented to the children who were 
to take part in the experiment. The children were asked to 
write L before the topics on which they would like to write 


and D before the topics on which they would dislike to write. 


In order that the children might feel free to express their 
preferences they were asked not to write their names on the 
questionnaires. To insure careful reading of the topics, 

however, the children were told that their highest choices 


would determine future assignments. 
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The results of the questionnaire were tabulated. It 
was decided to use the six highest preferences as the topic 
assignments for this study. The following are the topics 
which were used: 

1. What I Want to Be 

2. A Trip I'd Like to Take 

5. Fun at the Beach 

4. How to Earn Money 

5. What I Like about the School 

6. If I Were Rich 

Table 1 shows the rank order of preference which the 


children made for each topic. 


Table I. Rank Order of Preference for Topics. 


Number Who 
Indicated 
Preference 


Topic 
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Number Who 

Topic Indicated 

Preference 
9.5 The Funniest Story I've Ever Heard...... 83 
Lia w WORMOP te?) BOOMs os os oe c.c waa gee cietae «5 eit! 
ie ae Wt Meee A ZB ain aa w. 0/2) aie een gi ep ere ard «. a -ocelia =a 76 
ie. leaving ve Kote for Mothers. 6 csc cin in ss 75 
14. My Favorite Song and Why I Like It...... 72 
15. ‘Caught 2G SBOP s.< csc ae os ae atel a gal aaiaie a 67 
16.5 Why We Give to the Community Fund....... 64 
16.5 Monkey Business!.. sates eetree Peres ee ee eee 64 
is. When 2). Wae Very Young... <6 is odes dd elon 65 
bo. Making a Snow Man....... popre Bie 2 ae 61 
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21. My Neighbors...... era she dicts Ba aie ee aha sila oe 51 
22.5 The Value of Playgrounds 2.0 66006 oes ols sees 50 
22.5 The President of the United States..... . 50 
f40 BOW GOetreveny GOLGE.. 6c. cus eee neas 55 
eo. Weather Forecasting... ..sieewecessdsccss 25 

Construction of situations.-- When the topic assignments 


to be used in this study had been determined according to 


the results of the above-mentioned questionnaire, it became 


necessary to construct situation assignments which would 
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parallel these topics. 

It was kept in mind while writing the situations that 
they must be within the real or the vicarious experience of 
the children; and that they must be situations which would 
elicit written response. 

For the purpose of this study the topic assignment will 
be referred’ to as: 

fapic I 
Topic II 
Topic III 
Topie IV 
Topic V 
Topic VI 

The situation assignments will be referred to as: 
Situation I 
Situation II 
Situation III 
Situation IV 
Situation V 
Situation VI 

Following are the six topic assignments with their 
parallel situation assignments. 
Topic I 


What I Want to Be 
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| Situation I~ 
; What do you plan to do when you grow up? 

Suppose that a wealthy man is running a contest in your 
local newspaper. He is asking boys and girls from nine to 
fourteen years of age to send to the paper compositions tell- 
ing what they want to be when they grow up, and how they 
came to make their choices. 

For prizes he is offering scholarships to help the win- 
ners to train for their chosen careers. 

The first prize will be a $500 scholarship; the second, 
a $300 scholarship; and the third, a $200 scholarship. 


Send your entry in now. The decision of the judges 


will be final. 


Topies £2 

A Trip I'd Like to Take 
Situation II 

Imagine that a travel agency is running a contest for 
boys and girls. You are asked to write a composition, de- 
scribing a trip you would like to take. 

Be sure to tell where you would like to go, how you 
would like to travel, and some of the interesting things 
you would hope to see and do while you were away. 

The agency will publish the three best entries in its 


travel folder and arrange for the winners to take, with all 


expenses paid, the trips about which they write. 
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Send your entry in now. The decision of the judges 


will be final. 


opie LLL 

Fun at the Beach 
Situation III 

Make believe that you have just returned from a visit 
with your friend Mary and her family at their summer cottage 
in Old Orchard Beach, Maine. 

You have had a wonderful time, swimming and playing on 
the beach. The amusements there reminded you of the ones 
at Revere Beach. Mary and her family did everything to make 
your stay a happy one. Whatever you wanted to do was the 
program for the day. 

Write a letter to Mary, thanking her for the wonderful 


week you spent with her. 


Topic IV 

How to Earn Money 
Situation IV 

Your father has promised to pay your way to a camp in 
New Hampshire this summer. Your cousin Jimmy in Hamilton 
would like to go with you. His father is sorry to have to 
tell him that because of a strike in the factory where he 
works, he can't afford to send him to camp this year. If 


Jimmy goes to camp, he will have to earn money enough to 
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pay his own way. 
You want very much for Jimmy to go with you. Write him 
a letter suggesting one or more ways in which he might earn 


the money to go to camp. 


Tepic V 

What I Like about the School 
Situation V 

Pretend that your mother has a sister in Winthrop who 
is sick and must go to a hospital for several months. She 
has a son, your Cousin John, who is just your age. The 
families decide that it will be best to have John stay with 
you in Lynn for the rest of the school year. 

John agrees to the plan, but he likes his school in 
Winthrop and hates to leave it. He's afraid that he won't 
have such a good time at your school. 

Try to cheer John up. Write him a letter, telling him 
all the reasons you can think of why you know that he will 


like the School. 


Topic VI 

If I Were Rich 
Situation VI 

All over the country people are talking about the large 
fortune which Bob Miller, a young Texan boy, has just in- 


herited. Newspaper reporters are interviewing Bob to find 


ing 


’ 

wh is 

MY Te 
1a : 


“mit otter si st 8 oxy 
‘ara didg tar oil fo Bw ais ea 


~~ tne Sate 


<a 


; foordeas 


} olw qottta ily. af vetete ep sad wes sha vial 


erif -ecteon Ietevea tot fat taut Bod 0 Sun bas vote at 

edt .ene moy ces ef one ui atsveo 510% OE ot ced . 

dvix yate nol ove ot deed od fiw si Tete pb teat toftinwt i . 

B rdey (Cotioe eit a eae a ont a0® surg, al soy | ; it 

HE Cookoe ett eettl “ef Jd aly rd od Beame ndob | ha 

t'riow of Jedd Shewte ete «SP ereel oF cetad Soe goutdn th . .. 

-focdoa murcy oz amtt Boog 2 dove ova | 

mic artifet .sotvel » mivitetiaq® | .qe onto testo oF yt ' 
CEiy i tad? wom voy wiv to Naidd ago roy enoseset sit és 


-foortoa& ond exnfitl 


lV sigot 
dott ‘eonseW I tt 
. iV co kdand22 
ex tel odd Jools an ibiled ete © {qosg YIsnvoo eit over 1 ERY 


“ait Jeol ead vod nexel scx 


26 


out what he plans to do now that he is rich. 
The sponsor of Station WXZY feels that his radio Ae 
would like to hear what other boys and girls think they would 


do, if like Bob Miller, they suddenly became wealthy. He 


asks you to write to the station, telling what you would do, 
if you were Bob. One dollar will be paid for each entry read 


over the air. 
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CHAPTER III 


CONDUCT OF THE EXPERIMENT 


Purpose.-- The aim of this experiment was to evaluate 
the relative effectiveness of the topic assignment and the 
Situation assignment in fifth and sixth grade composition. 


The study endeavored to present three findings: 


ie Which type of assignment produced the greater number | 


of words? 

II. Which type of assignment produced the greater word 

enrichment? 

III. Which type of assignment produced the greater number 

of ideas? 

Population.-- The experiment was conducted in Lynn, 
Massachusetts on a total population of 121 children. The 
group included two fifth and two sixth grade classes, all 
heterogeneous in grouping. 

For statistical treatment the two fifth grade classes 
were designated as A and B, and the two sixth grade classes 
as C and D. 

Time of writing compositions.-- The experiment began 
March 24, 1947 and went on for a period of six weeks with 
each child writing one composition a week. 
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Design of the experiment.-- The rotation method of ex- 


perimentation was used in this study. A differential study, 
involving critical ratios, was made of the results of the 
two types of assignments in composition. 

Table II shows the particular technique of rotation 
used. It will be observed that each week all the pupils 
wrote on the same subject. Two classes were given the topic 
assignment and the other two classes, the situation assign- 
ment. Classes having a topic assignment one week were given 
a situation assignment the next week. This method of rota- 
tion was employed until each child had written six composi- 
tions, three from topic assignments and three from situation 


assignments. 


Table II. Method of Rotation. 


First Week |Topic I Situation I fopic I Situation I 


Second Week|Situation IIfopic II ituation IiWopie II | 
Third Week |Topic III Situation IIIfopic III Situation IIT 
Fourth Week|Situation IVTopic IV ituation IVfopic IV 

Fifth Week |Topic V Situation V opic V ituation V 


Sixth Week |Situation V]Topic VI ituation VIffopic VI 
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All classes received the same set of instructions so 
as to keep the experiment as standardized as possible. 

Following are the instructions to which each teacher 
adhered. 

1. Give all assignments equal emphasis. 

2. Write topics on the blackboard. Give each child a 

copy of the situation on which he is to write. 

5. Read the assignment to the class. 

4. Allow children to use dictionaries. 

5. Offer no suggestions and make no corrections. 

6. Do not tell the pupils how long their compositions 


should be. 


7. Give each child ample time to finish his composition. 


Scoring.-- There were three bases for measurement in 
this study. 

1. Length 

2. Word enrichment 

3. Ideas 

Scoring for length.-- In scoring for length each word 
was counted separately and as many times as it was used. 
Each word received a score of one point. 

Scoring for word enrichment.-- In making this count all 


words not appearing on the Durrell Primary Remedial-Reading 


Vooabularee were counted. This list contains 90 per cent 


lponald D. Durrell, Improvement of Basic Reading Abili- 


ties (New York: World Book Company, 1940), pp. 345-350. 
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of the words ordinarily used in the written compositions of 
children in the intermediate grades. Each word counted re- 
ceived a score of one point. 

2 
The rules followed by Corson were adhered to in this 
study: 

1. Each word was counted only once for each pupil. 
For example, a child may have used "hunt" several 
times, yet it is counted as one word. 

2. Varying forms of the same word were not counted. 
A child may have used "hunt, hunts, hunted, 
hunter," etc. Only one form of the word was 


counted. 


5. Contractions of words appearing on the first 
three levels of the list were not counted. 


4. Different meanings of the same words were counted 
separately. In the sentences, "We saw a dog 
show," and "It showed how dogs are trained,' 
two different meanings are expressed, and the 
word counted as two. 

A copy of the Durrell Primary Remedial-Reading Vocabu- 
lary may be found in the Appendix. 

Scoring for ideas.-- In scoring for ideas each idea was 
counted and given one point of score. 

2 

As in the study made by Acomb, the method of scoring 
used followed the plan of the "Reading and Recall" test in 

tuazel Corson, "Individual Differences in the Extent 
and Level of the Vocabulary Used by Intermediate Grade 
Children," Unpublished Master's Thesis (Boston: Boston Uni- 
versity School of Education, 1938), p. 20. 

Allan Acomb, "A Study of the Psychological Factors in 


Reading and Spelling,” Unpublished Master's Thesis (Boston: 
Boston University School of Education, 1936), p. 40. 
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the ten-year level of the Stanford Binet Test, Form jie 
A copy of one composition submitted in this study is 
presented below. Following the composition is a list of the 
ideas which were given a score of one point each. 
Earning Money 

There was an ad in the paper last week for a 
girl to take care of a baby girl. I applied.and 
was accepted. I began work on Wednesday afternoon 
at 4:00 o'clock. 

I took the little baby named Betty for a ride 
in her carriage. When I came back her mother asked 
me to stay until five o'clock. 

She is a sweet baby, and it is fun to stay with 
her. JI knit carriage covers and little sweaters for 
her. I go there every day. 

Listed below are the ideas expressed in this composi- 
tion. 

1. There was an ad 

2. in the paper 

5. last week 

4. for a girl 


5. to take care of 


6. a baby 


9. applied 


lnewis M. Terman and Maud A. Merrill, Meaning of Intel- 
ligence (New York: Houghton Mifflin Company, va pp. 255- 
206. 
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and was accepted. 
I began work 
on Wednesday 
afternoon 
at 4:00 o'clock. 


I took the little baby 


named Betty 


for 4 ride 

in her carriage. 
When I came back 
her mother 

asked me 

to stay 

until five o'clock. 
She is a sweet baby 
and it is fun 


to stay with her. 
Ll knit 


carriage covers 
and little sweaters 


for her. 


i go _ there 
every day. 
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The writer feels that this method of scoring ideas, 


though subjective, has value when the scoring is performed 


by an impartial scorer. 


CHAPTER IV 


ANALYSIS OF THE DATA 


The aim of this study was to evaluate the relative 
effectiveness of the topic assignment and the situation 
assignment in fifth and sixth grade composition. 

The data were analyzed to determine: 

I. Which type of assignment--the topic or the situation-- 
produced the greater number of words 
1. in the compositions of all the children? 

2. in the compositions of the fifth grade children only’ 
35. in the compositions of the sixth grade children only? 
4. in the compositions of the boys only? 
5. in the compositions of the girls only’ 

II. Which type of assignment--the topic or the situation-- 
produced the greater number of words off the Durrell 
list 
1. in the compositions of all the children? 

2. in the compositions of the fifth grade children only? 
35. in the compositions of the sixth grade children only? 
4. in the compositions of the boys only? 


S- in the compositions of the girls only? 
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55 
III. Which type of assignment--the topic or the situation-- 


produced the greater number of ideas 

1. in the compositions of all the children? 

2. in the compositions of the fifth grade children only? 

5. in the compositions of the sixth grade children only? 

4. in the compositions of the boys only? 

5. inthe compositions of the girls only? 

In interpreting the critical ratios obtained for each 
of the aspects of this study, the writer was guided by 
Milis.? 


If a given difference between hypothetical and — 
observed values would occur as a result of chance 
only one time out of one hundred, or less frequently, 
we may say that the difference is significant. This - 
means that the results are not consistent with the 
hypothesis we have set up. I1f the discrepancy be- 
tween theory and observation might occur more fre- 
quently than one time out of one hundred solely 
because of the play of chance, we may say the differ- 
ence is not clearly significant. The results are not 
inconsistent with the hypothesis. The value of T 
(the difference between the hypothetical value and 
the observed mean in units of the standard error of 
the mean) corresponding to a probability of 1/100 
is 2.576. One hundredth part of the area under a 
normal curve lies at a distance from the mean, on 
the axis, of 2.576 standard deviations or more. 
Accordingly, tests of significance may be applied 
with direct reference to T, interpreted as a normal 
deviate (i.e., as a deviation from the mean of a 
normal distribution expressed in units of standard 
deviation). A value of T of 2.576 or more indicates 
a Significant difference, while a value of less than 
2.576 indicates that the results are not inconsistent 
with the hypothesis in question. 


lprederick C. Mills, Statistical Methods, Revised (New 
York: Henry Holt and Company, 1938), p. 471. 
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The tables which follow give critical ratios for each 
of the fifteen aspects listed at the beginning of this chap- 


ter. 


Table III. Number of Words Written by All the Children for 
Topic vs Situation Assignments. 


HE. Mean | pire. Bo cMihcteed dite 
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86.09 1.251 


Table III shows a comparison of the mean number of 


TOpl Clay ie <3 8 


Situationy . as 


words written by all the children for three topic and three 
situation assignments. 

The mean number of words written for topic assignments 
was 90.29 compared with a mean of 86.09 for situation assign- 
ments. This showed a difference of 4.20 words in favor of 
the topic assignment. 


The standard error of the mean for topic assignments 


was 1.52 compared with 1.51 for situation assignments, making 


a standard error of difference of 2.14. 
The critical ratio of 1.96 was not statistically sig- 


nificant. 
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Table IV. Number of Words Written by Fifth Grade Children 
for Topic vs Situation Assignments. 


EOP 1@ sisie'« wa mie 
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Situation. ..«. 


Table IV shows a comparison of the mean number of words 
written by 55 fifth grade children for three topic and three 
situation assignments. 

The mean number of words written for topic assignments 
was 92.74 compared with a mean of 82.17 for situation assign- 
ments. This showed a difference of 10.57 words in favor of 
the topic assignment. 

The standard error of the mean for topic assignments 
was 2.48 compared with 2.12 for situation assignments, 


making a standard error of difference of 3.26. 


The critical ratio of 3.24 was statistically significant: 
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Table V. Number of Words Written by Sixth Grade Children 
for Topic vs Situation Assignments. 


S.E. Mean | Diff. SvEs Diff: 


-| 88.26 2.00 
1.12 2.86 
89.58 2.05 
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Table V shows a comparison of the mean number of words 
written by 66 sixth grade children for three topic and three 
situation assignments. 


The mean number of words written for topic assignments 


was 88.26 compared with a mean of 89.58 for situation assign-_ 


ments. This showed a difference of 1.12 words in favor of 
the situation assignment. 

The standard error of the mean for topic assignments 
was 2.00 compared with 2.05 for situation assignments, making 
a standard error of difference of 2.86. 

The critical ratio of .39 was not statistically sig- 


nificant. 
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Table VI. Number of Words Written by Boys for Topic vs 
Situation 4ssignments. 


59 


Table VI shows a comparison of the mean number of 
words written by sixty-four boys for three topic and three 
situation assignments. 

The mean number of words written for topic assignments 
was 86.79 compared with 84.20 for situation assignments. 
This showed a difference of 2.59 in favor of the topic 
assignment. 

The standard error of the mean for topic assignments 
was 2.18 compared with 2.14 for situation assignments, 
making a standard error of difference of 5.05. 

The critical ratio of .85 was not statistically sig- 


nificant. 
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Table VII. Number of Words Written by the Girls for Topic 
vs Situation Assignments. 


S.E. Mean Sine Diff. 


94.28 22d 
6.02 S.11 
88.26 2.17 


Table VII shows a comparison of the mean number of 


TOP LGs wes n eae 


Situation...'. 


words written by fifty-seven girls for three topic and three 
situation assignments. 

The mean number of words written for topic assignments 
was 94.28 compared with 88.26 for situation assignments. 
This showed a difference of 6.02 words in favor of the topic 
assignment. 


The standard error of the mean for topic assignments 


was 2.23 compared with 2.17 for situation assignments, making 


a standard error of difference of 3.11. 
The critical ratio of 1.94 was not statistically sig- 


nificant. 
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Table VIII. Number of Words off the Durrell Primary Remedial- 
Reading Vocabulary, Written by All Children for 
Topic vs Situation Assignments. 


Table VII shows a comparison of the mean number of 


Situation. <... 


words off the Durrell Primary Remedial-Reading Vocabulary 
written by all the children for three topic and three situa- 
tion assignments. 

The mean number of words off the list written for topic 
assignments was 9.82 compared with a mean of 10.51 for 
situation assignments. This showed a difference of .69 
words in favor of the situation assignment. 

The standard error of the mean for topic assignments 
was .28 compared with .d52 for situation assignments, making 
a standard error of difference of .43. 

The critical ratio of 1.60 was not statistically sig- 


nificant. 
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Table IX. Number of Words off the Durrell Primary Remedial- 
Reading Vocabulary, Written by Fifth Grade Chil- 
dren for Topic vs Situation Assignments. 


S.E. Mean Sem. DiLPh. 
8.68 ok 
9S +62 
8 61 +56 


Table IX shows a comparison of the mean number of words 


Mean 


OWL Css «ace mae 


Situatiow. « «. 


off the Durrell Primary Remedial-Keading Vocabulary, written 
by 55 fifth grade children for three topic and three situa- 
tion assignments. 

The mean number of words off the list written for topic 
assignments was 8.68 compared with 9.61 for situation as- 
Signments. This showed a difference of .93 words in favor 
of the situation assignment. 

The standard error of the mean for topic assignments 
was .5o7 compared with .56 for situation assignments, making 
a standard error of difference of .52é. 

The critical ratio of 1.79 was not statistically sig- 
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Table X. Number of Words off the Durrell Primary Remedial- 
Reading Vocabulary, Written by Sixth Grade Chil- 
dren for Topic vs Situation Assignments. 


Su ei: ih a 


10.75 42 
sa «62 


Table X shows a comparison of the mean number of words 


POPLEs #<.dus oa 


Situation.... 


off the Durrell Primary Remedial-Reading Vocabulary written 
by 66 sixth grade children for three topic and three situa- 
tion assignments. 

The mean number of words off the list written for topic 
assignments was 10.75 compared with a mean of 11.26 for 
situation assignments. This shows a difference of .51 words 
in favor of the situation assignment. 

The standard error of the mean for topic assignments 
was .42 compared with .46 for situation assignments, making 
a standard error of difference of .62. 

The critical ratio of .82 was not statiscally sig- 
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Table XI. Number of Words off the Durrell Primary Remedial- 
Reading Vocabulary, Written by the Boys for Topic 


vs Situation Assignments. 


S.E. Mean 


Table XI shows a comparison of the mean number of words 
off the Durrell Primary Remedial-Reading Vocabulary written 
by sixty-four boys for three topic and three situation 
assignments. 

The mean number of words off the list written for topic 
assignments was 9.61 compared with 10.65 for situation as- 
Signments. This showed a difference of 1.02 in favor of 
the situation assignment. 

The standard error of the mean for topic assignments 
was .40 compared with .44 for situation assignments, making 
a standard error of difference of .59. 

The critical ratio of 1.735 was not statistically sig- 


nificant. 
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Table XII. Number of Words off the Durrell Primary Remedial- 
Reading Vocabulary, Written by the Girls for 
Topic vs Situation Assignments. 


OL tuations « «« 


Table XII shows a comparison of the mean number of words 
off the Durrell Primary Remedial-Reading Vocabulary, written 
by fifty-seven girls for three topic and three situation 
assignments. 

The mean number of words off the list written for topic 
assignments was 10.06 compared with 10.56 for situation as- 
Signments. This showed a difference of .30 in favor of the 
situation assignment. 

The standard error of the mean for topic assignments 
was .55 compared with .45 for situation assignments, making 
a standard error of difference of .57. 

The critical ratio of .55 was not statistically sig- 


nificant. 
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Table XIII. Number of Ideas Expressed by All Children for 
Topic vs Situation Assignments. 
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220 
25.50 47 
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Situation..:. 


Table XIII shows a comparison of the mean number of 
ideas expressed by all the children for three topic and 
three situation assignments. 

The mean number of ideas expressed for topic assign- 
ments was 25.55 compared with a mean of 25.50 for situation 
assignments. This showed a difference of .25 in favor of 
the topic assignment. 

The standard error of the mean for topic assignments 
was .46 compared with .47 for situation assignments, making 
a standard error of difference of .66. 

The critical ratio of .57 was not statistically sig- 


nificant. 


cot na-bf SiO tit - 


» 6 


i A 


ee e “dapity tee shade | 


ee asa 


SS —_ 


to ‘tediwe acom edt ‘to aositacuoo -& eQwoie [IDX oda a 


= ay : 


its ofuod aenid cot motblido sett [ha wa bestotqxe. 
. stoemrmteesl ao frettts, 


-yatseuw ofoot vot Bbeetetcoxs séeebl To. tenn asem ext 


a , 


rr 


é 


; th 
fr P ¢ STeTettib a Heworke etd ot Jersey be 
= re 


<< 


-ttemmlese s26qo0d odd 
F ; 7 | 
M4 > 4 
tireutytees: otaet cot mu ‘ *o cote btebnede-adt >” 


7 


a ee 


Mem ety fase nofdenrd! rT TS. dé&bw betecnoo Ome 


“ogo ‘Prtabra se ; 
| 


47 


Table XIV. Number of Ideas Expressed by Fifth Grade Children 
for Topic vs Situation Assignments. 
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Situation...« 


Table XIV shows a comparison of the mean number of 
ideas expressed by 55 fifth grade children for three topic 
and three situation assignments. 

The mean number of ideas expressed for topic assign- 
ments was 24.85 compared with 22.50 for situation assignments. 
This showed a difference of 2.35 in favor of the topic as- | 
signment. 

The standard error of the mean for topic assignments 
was .67 compared with .65 for situation assignments, making 


a standard error of difference of .92. 


The critical ratio of 2.55 was not statistically sig- 


nificant. 
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Table XV. Number of Ideas Expressed by Sixth Grade Children 
for Topic vs Situation Assignments. 


S.E. Mean S.E. Dirt. 
26.10 64 
2550 } 95 
28.40 «70 


Table XV shows a comparison of the mean number of ideas 


Situation...«-« 


expressed by 66 sixth grade children for three topic and 
three situation assignments. 

The mean number of ideas expressed for topic assignments 
was 26.10 compared with a mean of 28.40 for situation as- 
Signments. 

The standard error of the mean for topic assignments 
was .64 compared with .70 for situation assignments, making 
a standard error of difference of .95. 

The critical ratio of 2.42 was not statistically sig- 


nificant. 
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Table XVI. Number of Ideas Expressed by the Boys for Topic 
vs Situation Assignments. 
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-| 24.05 65 
24.95 74 
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Situation... 


Table XVI shows a comparison of the mean number of 
ideas expressed by sixty-four boys for three topic and three 
situation assignments. 

The mean number of ideas expressed for topic assign- 
ments was 24.05 compared with 24.95 for situation assignments. 
This showed a difference of .90 in favor of the situation 
assignment. 

The standard error of the mean for topic assignments 
was .65 compared with .74 for situation assignments, making 
a standard error of difference of .97. 

The critical ratio of .93 was not statistically sig- 


niricant. 
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Table XVII. Number of Ideas Expressed by the Girls for 
Topic vs Situation Assignments. 
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Table XVII shows a comparison of the number of ideas 


expressed by fifty-seven girls for three topic and three 
situation assignments. 

The mean number of ideas expressed for topic assign- 
ments was 27.20 compared with 25.70 for situation assign- 
ments. This showed a difference of 1.50 in favor of the 
topic assignment. 

The standard error of the mean for topic assignments 
was .71 compared with .65 for situation assignments, making 
a standard error of difference of .96. 

The critical ratio of 1.56 was not statistically sig- 


nificant: 
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CHAPTER V 


SUMMARY AND CONCLUSIONS 


Summary 

Purpose of study.-- The purpose of this study was to 
evaluate the relative effectiveness of the topic assignment 
and the situation assignment in fifth and sixth grade composi- 
tion. 

Three criteria were used to judge the two types of 
assignments. 

i Which assignment produced the greater number of 

words? 

II. Which assignment produced the greater word enrich- 

ment? 

III. Which assignment produced the greater number of 

ideas? 

Summary.-- The study was conducted in Lynn, Massachusetts 
on a total population of 121 pupils. The group included two | 
fifth and two sixth grade classes, all of heterogeneous 
grouping. 


Six topic assignments and six situation assignments were 


} 


used in this study. The topic assignments were the six 


highest preferences made by the children from a list of 
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twenty-five topics covering a wide range of interests. Six 


situation assignments were written to parallel the six topics 


chosen. 

The experiment lasted six weeks with each child writing 
one composition each week. 

The rotation technique of experimentation was used. 


Each week all the children wrote on the same subject. Two 


classes were given the topic assignment and the other two 
classes, the situation assignment. Classes having a topic 
assignment one week were given a situation assignment the 
next week. This method of rotation was used until each child 
had written six compositions, three from topic assignments 
and three from situation assignments. 

Limitations of the study.-- 

1. Only 121 pupils took part in the study. 

2. No differentiation was made between the performance 


of the children of high mentality and the performance 


of the children of low mentality. 
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Conclusions 


Conclusions.-- The data obtained from this study were 


analyzed statistically with the following conclusions: 


ale 


The results indicate that in fifth and sixth grade 
composition neither the topic assignment nor the 
situation assignment has any important advantage 
over the other type of assignment in eliciting 
fluency, word enrichment, or ideas. 

The topic assignment produced greater fluency in the 
compositions of all the children, the fifth grade 
children, the boys, and the girls. However, the 
difference was statistically significant only in 
grade five, where there was a critical ratio of 
5.24. 

The situation assignment produced greater fluency 

in the compositions of the sixth grade children only. 
The difference, however, was not of statistical sig- 
nificance. 

The situation assignment produced greater word enrich- 
ment in all of the aspects analyzed, but the differ- 
ences were not of statistical significance. 

The topic assignment produced more ideas in the 
compositions of all the children, the fifth grade 
children, and the girls. The differences were not 


statistically significant. 
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6. The situation assignment produced more ideas in the 


compositions of the sixth grade children and the 


boys, but the differences were not of statistical 
significance. 
7. The findings in grade six were consistent to the 


extent that there were slight differences favoring 


the situation assignment in all of the aspects 
analyzed: fluency, word enrichment, and number of 
ideas. These differences, however, were not statis- 
tically significant. 


Suggestions for further research.-- 


1. Try the same experiment on a larger population of 


fifth and sixth graders. 

2. Set up the same type of study for grades seven and 
eight. 

5. Conduct the same type of experiment under the fol- 


lowing conditions: 


a. Let the children indicate their likes and dis- 
likes for twenty-five or more situation assign- 
ments. 

b. Write topic assignments to parallel their six 
highest choices in situation assignments. 

. 4. Repeat the experiment to determine: 

a. Which type of assignment produces the greater 


response among bright children? 
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b. Which type of assignment produces the greater 
response among average children? 
ec. Which type of assignment produces the greater 


response among slow children? 


Set up an experiment to determine the relative ef- 


fectiveness of contest situations and letter-writing 


situations. 
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Below is a list of 25 topics for written compositions. 
Read each one carefully. Put an L in front of each one on 


which you think you would like to write. Put a D in front 
of each topic on which you think you would dislike to write. 


. Why We Give to the Community Fund 
- A Trip I'd Like to Take 


1 

2 

3. Winning a Prize 

4, It Pays to Be Honest 

5. Making a Snow Man 

6. When I Was Very Young 

7. My Neighbors 

8. Weather Forecasting 

9. What I Want to Be 

10. Caught in a Storm 
11. Animals Need Care 
12. Why Every Boy and Girl Should Learn to Swim 
13. The Value of Playgrounds 

14. The President of the United States 
15. If I Were Rich 
16. How to Prevent Colds 

17. Leaving a Note for Mother 

18. The Funniest Story I've Ever Heard 
19. Monkey Business! 

20. A Wonderful Book 

21. My Favorite Song and Why I Like It 
2c. Fun at the Beach 

25. Waiting for the Mail 

24. How to Harn Money 

25. What I Like about the School 
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a list of 25 topics for written compositions. 
carefully. Put an L in front of each one on 


which you think you would like to write. Put a D in front 


) of each topic 
Te 
Rie 


15. 


18. 


on which you think you would dislike to write. 
The President of the United States 
If I Were Rich 

How to Prevent Colds 

Leaving a Note for Mother 

The Funniest Story I've Ever Heard 
Monkey Business! 

A Wonderful Book 

My Favorite Song and Why I Like It 
Fun at the Beach 

Waiting for the Mail 


How to Earn Money 


- What I Like about the School 


Why We Give to the Community Fund 


- &A Trip I'd Like to Take 


. Winning a Prize 


It Pays to Be Honest 
Making a Snow Man 


When I Was Very Young 


. My Neighbors 
. Weather Forecasting 


. What I Want to Be 


Caught in a Storm 


Animals Need Care 


. Why Every Boy and Girl Should Learn to Swim 


The Value of Playgrounds 
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Below is a list of 25 topics for written composition. 


Read each 
which you 


e of each topic on which you think you would dislike to write. 


25. Monkey Business! 


one carefully. Put an L in front of each one on 
think you would like to write. Put a D in front 
1. A Wonderful Book 

2. My Favorite Song and Why I Like It 

5. Fun at the Beach 

4. Waiting for the Mail 

5. How to Earn Money 

6. What I Like about the | School 

7. Why We Give to the Community Fund 

8. A Trip I'd Like to Take 

9. Winning a Prize | 

10. It Pays to Be Honest 

11. Making a Snow Man 

12. When I Was Very Young 

15. My Neighbors 

14. Weather Forecasting 

15. What I Want to Be 

16. Caught in a Storm 

17. Animals Need Care 

18. Why Every Boy and Girl Should Learn to Swim 
19. The Value of Playgrounds 

20. The President of the United States 

21. If I Were Rich 

22. How to Prevent Colds 

23. Leaving a Note for Mother 

24. The Funniest Story I've Ever Heard 
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Below is a.list of 25 topics for written Meee satay 

Read each one carefully. Put an L in front of each one on 
which you think you would like to write. Put a D in front 
of each topic on which you think you would dislike to write. 
1. What I Want to Be 

2. Caught in a Storm 

3. Animals Need Care 

4. Why Every Boy and Girl Should Learn to Swim 
5. The Value of Playgrounds 

6. The President of the United States 

7. If I Were Rich 

8. How to Prevent Colds 

9. Leaving a Note for Mother 
10. The Funniest Story I've Ever Heard 
11. Monkey Business! 
12. A Wonderful Book 
13. My Favorite Song and Why I Like It 
14. Fun at the Beach 
15. Waiting for the Mail 
16. How to Earn Money 
17. What I Like about the School 
18. Why We Give to the Community Fund 

19. A Trip I'd Like to Take 
20. Winning a Prize 
21. It Pays to Be Honest 
22. Making a Snow Man 
23. When I Was Very Young 

24. My Neighbors 


25. Weather Forecasting 
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DURRELL REMEDIAL-READING VOCABULARY FOR PRIMARY GRADES 


9 Complete Alphabetical List of 754 Words 
a ask book change 
about asleep born ehild 
able at both children 
above ate bother choose 
absent away bottom church 
across awful bought city 
act box class 
add baby boy clean 
address back bread clear 
afraid bad break climb 
after bag bridge close 
afternoon ball bright cloth 
again bank bring clothes 
against barn broken coat 
ago basket brother cold 
ahead be brought college 
air bear brown color 
alike beat brush come 
alive beautiful build company 
ait because burn cook 
almost bed business cool 
alone been busy copy 
along before but cost 
already beg button could 
also began buy count 
although begin by country 
always behind course 
am being call cover 
among believe came cross 
amount bell can cry 
an belong candy cup 
and best can't cut 
angry better cap 
animal between car dance 
another big card dark 
answer brit care day 
any bird carry dead 
anybody birthday case decide 
anything bit cat deep 

& apart black catch did 
apple blow caught didn't 
are blue cause die 
arm board cent different 

| around boat certain dig 

as body chair dinner 
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do 
doctor 
does 
doesn't 
dog 
dollar 
done 
don't 
door 
down 
draw 
dress 
arink 
drive 
drop 
ary 
during 


each 
ear 
early 
east 
eat 

ege 
eight 
either 
else 
end 
enough 
even 
evening 
ever 
every 
everything 
except 
excuse 
expect 
eye 


face 
fair 
Tene 
family 
far 
farm 
fast 
fat 
father 
fed 
feed 


feel 
feet 
fell 
felt 
few 
field 
fight 
2 i 
rind 
fine 
finger 
finish 
fire 
first 
Tit 
five 
Tix 
floor 
flower 
Ty 
fold 
follow 
food 
foot 
for 
forget 
forgot 
found 
four 
free 
friend 
from 
front 
fruit 
full 
fun 
funny 


game 
garden 
gave 
get 
girl 
give 
glad 
glass 
go 
gold 
gone 


_ good 
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hundred 
hungry 
hunt 


instead 
interest 
into 
iron 

is 

a IB 

its 


jump 
just 
keep 
kept 
kick 
ban 
kind 
knew 
knock 
know 


lady 
land 
large 
last 
late 
laugh 
lay 
lead 
learn 
least 
leave 
left 
leg 
let 
letter 
lie 
life 
Lift 
light 
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like 
line 
listen 
LL EGLle 
live 
long 
look 
lose 
lost 
lot 
love 
low 


made 
mail 
make 
man 
many 
mark 
matter 
may 

me 
mean 
measure 
meat 
meet 
men 
middle 
might 
mile 
milk 
mind 
mine 
minute 
miss 
mistake 
mix 
money 
month 
more 
morning 
most 
mother 
mountain 
move 
Mr. 
Mrs. 
much 
music 
must 
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my part right 
myself party ring 

pass river 
name past road 
near pay rock 
need pencil roll 
never people room 
new person round 
news pick rubber 
next picture rule 
nice piece run 
night place 
nine plan sad 
no plant safe 
nobody play said 
noise please sale 
nor point same 
north poor sat 
nose possible save 
not pound saw 
note pour say 
nothing practice school 
now present sea 
number pretty seat 

price second 
o'clock print see 
of pull seem 
off push seen 
office put sell 
often send 
oh quick sent 
old quiet set 
on quite seven 
once several 
one rabbit sew 
only rain shake 
open ran shall 
or rather she 
order reach shine 
other read ship 
ought ready shoe 
our real shoot 
out really short 
over reason shot 
own receive should 

red show 
page remember shut 
paid rest sick 
paint Pieh side 
paper ride sign 


ee ee ee ee an 


—¢ 


it: fog? _ ae 
*U0G re OO" 
" =~ 
[dg LEtGg a 
Drt‘og 


_ ra 
: : . . ator =, A at ‘ 
fone setifor. : ; 
} “or } 3 N 
rey ti WOOL 
t7iesexc 


silk 
since 
sing 
sir 
sister 
Sie 
six 
size 
skin 
sleep 
slip 
slow 
small 
smoke 
snow 

so 

soft 
sold 
some 
something 
sometime 
son 
song 
soon 
sorry 
sound 
south 
speak 
spend 
spoil 
spring 
stamp 
stand 
star 
start 
state 
station 
stay 

| steal 
step 
still 

| stitch 
stone 
stop 
store 
story 
straight 
strange 
street 
strong 


ees 


struck 
study 
such 
suit 
summer 
sun 
supper 
suppose 
sure 
surprise 
sweet 
swim 


table 
take 
talk 
teach 
teeth 
tell 
ten 
than 
thank 
that 
the 
their 
them 
then 
there 
these 
they 
thing 
think 
third 
this 
those 
though 
thought 
thousand 
three 
threw 
through 
throw 
tie 
SALE 
time 
tire 

to 
today 
together 
told 
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tomorrow 
too 
took 
top 
touch 
town 
trade 
train 
tree 
trip 
trouble 
true 
try 
turn 
Two 


under 
understand 
until 

up 

upon 

us 

use 


very 
Visit 


wagon 
wait 
walk 
wall 
want 
war 
warm 
was 
wash 
watch 
water 
way 
we 
wear 
weather 
week 
weigh 
well 
went 
were 
west 
wet 
what 
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when 
where 
whether 
which 
while 
white 
who 
whole 
whom 
whose 
why 
wide 
will 
win 
wind 
window 
winter 
wish 
with 
without 
woman 
wonder 
won't 
wood 
word 
work 
world 
would 
wouldn't 
wrap 
write 
written 
wrong 
wrote 


yard 

year 
yellow 
yes 
yesterday 
yet 

you 

young 
your 
yourself 
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